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Execu�ve Summary 
In the fall of 2022, the children’s educa�on charity Achievement for All went into 
administra�on, the vic�m of cashflow issues caused by the Covid pandemic. A wealth of 
outstanding school improvement material was in danger of being lost forever. 

Microlink, in partnership with Teaching Times, rescued some of this material, significantly 
updated and extended this content, and relaunched it in 2022 as Raising Atainment with 
Wellbeing (RAW). 

RAW is a unique school improvement programme, gi�ing school communi�es immediate 
access to over 25 days’ worth of INSET material, that can be accessed 24/7 to support 
whole school, team or individual professional development. Every teacher, TA (Teaching 
Assistant) and Governor can open individual learning accounts. Every professional can 
navigate their own professional development pathway through the extensive array of 
material. 

The philosophy is a simple one: 

Pu�ng wellbeing at the heart of learning, teaching and leadership 

RAW supports a school’s ambi�on to create a culture and climate that enables every learner 
and every teacher to thrive. But social and emo�onal change is not easy. There is no simple 
recipe. Every school is different and dis�nc�ve, every team and individual at different stages 
of awareness, knowledge and experience. RAW acknowledges this. Schools, teams or 
individuals begin the learning journey with a detailed Needs Analysis (Audit of current 
prac�ce).  

Through the Needs Analysis process, key areas of development are illuminated, leading to 
specific modules or chapters with RAW that are designed to drive reflec�ve prac�ce, ins�l 
insights, mo�vate goal-orientated behaviours, develop techniques and embed new prac�ce. 
The Needs Analysis acknowledges the context of the school from the outset, supports 
focussed interven�on design and, through coaching, enables the support systems to make 
whole school change a reality. 

Over 400 primary and secondary schools across England and the Isle of Man have chosen 
RAW as their vehicle for whole school change. Some of the results have been remarkable. 

This short report highlights outcomes from 53 schools that have so far earned a Na�onal 
Gold Wellbeing Award, supported and verified by a team of Wellbeing Coaches who have 
worked with the school communi�es over the course of a year, guiding leadership teams 
through the Needs Analysis process, leading training and professional development sessions 
where requested, and valida�ng the progress made. 

We are in awe of these school communi�es who have chosen to put wellbeing at the heart 
of learning, teaching and leadership. Welcome to RAW! 
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What is RAW? 
Raising Atainment with Wellbeing1 helps 
schools to create an inclusive learning 
environment that supports and nurtures the 
highest possible levels of emo�onal wellbeing, 
accelera�ng progress and securing beter 
personal outcomes. 

This high impact programme offers a 
comprehensive set of complementary 
strategies and approaches to unlock 
academic achievement and accelerate 
progress by: 

• Re-examining a whole school 
community’s rela�onship with 
“behaviour” and “behaviour management”, crea�ng culture and prac�ce that is 
trauma-informed and rela�onships-driven 

• Reviewing the school culture and classroom environment to find deep level barriers 
that adversely affect a propor�on of children  

• Helping staff understand the cogni�ve and behavioural impact of poverty and 
adverse social circumstances  

• Applying the latest knowledge in the neuroscience of learning to create classrooms 
that support neurodiverse learners through grounded cogni�ve and metacogni�ve 
prac�ce 

• Removing individual barriers to learning, caused by physical or cogni�ve condi�ons, 
through the advanced deployment of, for example, Emo�on Coaching, Assis�ve 
Technologies, Posi�ve Behaviour Management techniques and strategies, and 
excellence in the leadership and management of emo�onal wellbeing and mental 
health across the school community. 

 

Why do we need this?  
Simply put, an anxious, frightened or angry mind simply will not learn, however 
outstanding the teaching might be.  

RAW helps teaching professionals to understand what they can do to create an inclusive 
learning environment that supports and nurtures children at the highest possible levels of 
emo�onal wellbeing. It builds social and emo�onal resilience, by mee�ng the needs of 

 
1 htps://courses.teaching�mes.com/bundles/raising-atainment-with-wellbeing  

 

 
Watch this short introductory video from Marius Frank, 
RAW lead author at Microlink Educa�on 4:30mins 

https://courses.teachingtimes.com/bundles/raising-attainment-with-wellbeing
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neurodiverse learners, thereby accelera�ng progress and securing beter personal 
outcomes. 

RAW is designed to have a posi�ve and sustained impact on cri�cal cohorts of children and 
young people that may have lost significant ground because of Covid-19 disrup�on, 
suppor�ng improvements in culture, climate and ethos that will enable achievement to 
thrive: 

• Children who are underperforming because of anxiety, stress or distress. 
• Children and Young People receiving SEN Support (as well as those with EHCPs) 
• Children in Care or on the edge of care 
• Children and Young People with specific vulnerabili�es (self-esteem and confidence, 

emo�onal self-regula�on skills, etc.)  
• Pupil Premium Cohort  
• New migrants or Travellers  
• Neurodivergent learners below the threshold for statutory SEN support 

 

RAW Design Principles 

1 Every school 
is different 

 

 

One size does not fit all. Every school serves a 
unique community. Every team of teachers has 
different levels of skills and experience. Every 
leadership team has a range of talents at its 
disposal. And this situation is in a constant state 
of flux. 
 
The Raising Attainment with Wellbeing Needs 
Analysis process helps a setting to identify its 
strengths, pinpoint areas for development and 
then choose its own pathway through the 
available materials. Very few school 
improvement programmes offer this level of 
flexibility.  

2 Every 
teacher is 
different 

 

ITTs, ECTs, new middle leaders, experienced 
staff: it is sometimes hard to pitch INSET so that 
everyone gets something worthwhile out of the 
experience. 
 
Raising Attainment with Wellbeing supports a 
differentiated approach to CPD so that the 
training focus can be different for different 
groups of staff. We are confident that levels of 
staff well-being will improve through 
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engagement with this programme.  

3 Every child 
and family is 
unique 

 

We passionately believe we should invest in all 
children and young people, find what is great 
inside them, dig it out and share it with the 
world: especially the most vulnerable and most 
disadvantaged. 
 
Whatever the barriers, be they hard-to-reach 
parents and carers, children in care, new 
migrants, etc., RAW supports education settings 
to open effective and productive channels of 
communication, with the child at the heart of 
the process. 
 
And when processes work for the most 
vulnerable and disadvantaged,  all learners will 
begin to benefit.  

4 The journey 
begins with 
nurturing a 
sense of 
belonging, and 
a spirit of true 
inclusion 

 

A warm welcoming smile; a look of 
acknowledgement; mutual respect and a 
celebration of difference. 
 
Nurturing and fostering a true sense of 
belonging, where everyone is valued, 
respected and listened to, is probably the most 
important step to take towards achieving well-
being. 
 
Get this right, and everything else will follow.  

5 An anxious, 
angry and/or 
frightened 
mind will not 
learn in the 
academic sense 
of the word 

 

Our understanding of brain growth and 
developmental functionality has given 
us new insight into the effectiveness of different 
teaching and learning strategies. 
 
One thing is clear, however: anxiety, anger and 
fear block formal learning: when the brain is in 
"fight" or "flight" mode, that is all that 
matters. 
 
It is so important for every person in the school 
community to understand this, and work out 
plans to reduce stress and anxiety within the 
whole school community, including of course 
the professionals who work within it as well as 
children and families. 



      
 

11 
 

      

6 We need to 
understand 
where "poor 
behaviour is 
coming from" 
in order to do 
something 
about it 

 

More and more schools are becoming 
attachment- and trauma-aware and with good 
reason. Simple and effective techniques can be 
deployed to support children in day-to-day 
engagement, building a positive learning 
environment that helps to build a sense of 
security, safety and belonging. 

This level of awareness and collective 
understanding leads to the consideration 
of therapeutic interventions, such as emotional 
coaching, that could have a profound impact on 
positive life chances, as the child or young 
person journeys into adulthood. 
 

7 We need to 
understand 
the true 
impact of 
cognitive 
disadvantage, 
and the 
critical 
necessity to 
build core 
strength 

 

This feature puts clear water between this 
programme and other well-being 
programmes. It is all about learning. 

The impact of social disadvantage on the 
development of communication and cognitive 
skills can be significant and profoundly 
damaging to academic progress, leading to 
stress and anxiety in the classroom. 

Children and young people can be left behind as 
the demands made by the curriculum move on, 
year after year. That is why we reinforce the 
importance of developing Core 
Strength alongside emotional wellbeing and 
mental health and promote effective strategies 
and approaches for our partner schools to 
deploy and use. 
 

8 We do not 
believe in 
quick fix- we 
support a 
sustained 
journey of 
improvement 
over a year or 
longer 

 

Finally, we are in it for the long haul. 
 
We acknowledge that so much INSET time and 
resource is wasted, especially if concentrated 
around a single professional development 
experience. 
 
The online learning environment is designed to 
be used throughout the school year so that 
learning is consolidated, and embedded and 
leads to effective evidence-based outcomes. 
 
The online materials support coaching 
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conversations and reflective practice, 
influenced by the G.R.O.W. principles*, but 
evolved into a framework of social and 
emotional coaching... coaching for wellbeing. 
 
Whether whole staff, small group or to support 
individual study, the training resources can be 
adapted to any chosen method of professional 
development practice. 

We also offer a Coaching option (see price plan) 
where a national subject matter expert can 
deliver a bespoke training and coaching package 
to your school community. 

 
Suppor�ng the move to Posi�ve Educa�on 
There are two different approaches to suppor�ng children or young people's mental health 
and wellbeing.  

Firstly, and probably the most prevalent is the development of programmes that assist with 
the removal or reduc�on of issues or problems. For example by reducing depression, 
reducing anxiety, and removing nega�ve factors that cause mental health problems, such as 
an�-bullying strategies and stress reduc�on. 

This can also include mental health problem awareness raising such as mental health first aid 
and an�-s�gma work. Essen�ally taking the problem ‘away’. 

However, research from the field of posi�ve psychology tells us that taking away or reducing 
the problem does not increase health and well-being. Improving posi�ve mental health 
requires a different set of tools and strategies to those that reduce the risk factors. 

The second approach (which is a fundamental design strategy within RAW) is 
the development and promo�on of embedded and sustainable capaci�es for well-being. A 
focus on well-being and a move towards flourishing protects mental health and prevents 
the onset of mental health problems. 

Strategies include suppor�ng children and young people to cul�vate posi�ve feelings, 
develop posi�ve behaviours for learning, and build posi�ve ways of thinking, understanding 
and expressing emo�ons, recognising strengths and learning ways to be resilient and cope 
with challenges. This is known as Posi�ve Educa�on, applying the wellbeing science of 
posi�ve psychology in school or educa�onal se�ngs. 
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RAW Content Guide 
Raising Atainment with Wellbeing resources are curated into five extensive modules (click 
on an image to learn more): 

 

1 RAISING ATTAINMENT WITH WELLBEING | FOR SCHOOL LEADERS 
Supports leadership teams to forensically analyse the social and emo�onal “health” of their 

se�ng, through policy review and a detailed Needs Analysis. It contains a comprehensive 
guide to suppor�ng the wellbeing of your staff (May ’23 Update: It now contains a complete 

suite of materials to support Senior Mental Health Lead development- RAW is listed as a 
validated training pathway for SMHL development, and funding can be used to access RAW 

for this purpose2) 

 

 

2 WELLBEING AND CORE STRENGTH 
Explores the cri�cal rela�onship between emo�onal wellbeing and mental health, and the 

impact these two factors can have on learning and personal development. Specific resources 
on understanding metacogni�on, neurodiversity and building confidence and resilience 

 

 
2 htps://www.microlinkpc.com/educa�on-smhl-training/  

https://www.microlinkpc.com/education-smhl-training/
https://courses.teachingtimes.com/courses/programme-introduction
https://courses.teachingtimes.com/courses/wellbeing-and-core-strength
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3 MAKING SENSE OF BEHAVIOUR 
Gives educa�on professionals a deeper insight into childhood trauma, neglect, atachment 

issues and the impact these have on the observed behaviours of children and young people. 

 

 

 

4 CHANGING CULTURE AND CLIMATE 
Offers a rich seam of developmental tools, strategies and approaches aimed at transforming 
the culture and climate of the whole educa�on se�ng. This is relevant to experienced staff 

as well as those who are newly qualified. 

 

https://courses.teachingtimes.com/courses/making-sense-of-behaviour
https://courses.teachingtimes.com/courses/changing-culture-and-climate
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5 ACCELERATING DEVELOPMENT 
Assembled for your considera�on, including tools to build cogni�on, the introduc�on of 

Assis�ve Technologies to support neurodiversity, Coaching Conversa�on training resources 
and other emo�onal wellbeing and mental health strategies. 

 

Each module in turn lead to an array of chapters and lessons, covering different aspects of 
school improvement, curated in a way that can be used for whole-staff training, some group 
targeted interven�ons, or individual study, staff training and leadership development. 

 

 

  

https://courses.teachingtimes.com/courses/accelerating-development
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Delivery Model 
Schools can “buy into” RAW in three different ways: many confident schools choose to 
access the materials directly, but just under half the community has commissioned support 
from a pool of Wellbeing Coaches, SMEs (Subject Mater Experts skilled in coaching training 
and evalua�on) who will work with the school over the course of a year. 

Every par�cipa�ng school is encouraged to complete the Needs Analysis Framework, which 
is designed to acknowledge strengths, iden�fy areas of development, then steer 
par�cipa�ng teams to the appropriate professional development resources within RAW. 

 

A�er a year of ac�vity, schools are invited to revisit the Needs Analysis Framework, and 
evaluate the impact of the programme using qualita�ve and quan�ta�ve data, moderated 
and validated where possible and appropriate by the assigned Wellbeing Coach. 
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Material is carefully curated to chart the difficult pathway from shallow to profound 
learning, leading to changes in adult behaviours, an uterly crucial element of Raising 
Atainment with Wellbeing. 

We embrace the EEF guidance on the Effec�ve 
Characteris�cs of Effec�ve Teacher Professional 
Development3, and chapters are created to encourage 
progressive cycles of reflec�ve learning, with 
iden�fiable material that: 

I – Ins�ls insights 

G- Mo�vate goal-orientated behaviour 

T - Develops techniques 

P – Helps to embed new prac�ce. 

The Needs Analysis framework captures the school’s 
context. Schools can commission coach support if 
required. And RAW is carefully designed so that a 
jigsaw puzzle of effec�ve prac�ce can be pieced together to create a school-centric 
interven�on, with different teams and individuals perhaps on different learning pathways, 
but all aligned to raising atainment through wellbeing. 

  

 
3 htps://educa�onendowmen�ounda�on.org.uk/educa�on-evidence/evidence-reviews/teacher-professional-
development-characteris�cs  

       

        

https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
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Impact Reporting  



      
 

19 
 

      

IMPACT- Ini�al Impressions 
We asked early adopters what they thought of the programme, the delivery model and 
coach support. Here are just some of the comments: 

“At Teynham we have always valued wellbeing and mental health for 
our pupils and staff. The ‘Raising Attainment through Wellbeing’ 

materials have allowed us to focus on certain areas. 
 

“The assessment tool provided, enabled us to identify our 
weaknesses and celebrate our strengths. From this, we used the 
exceptional set of materials to provide staff with training, which 

subsequently led to a more nurturing environment for pupils to 
flourish in… 

 
“…Furthermore, working with a coach has been invaluable. The 

support, advice and encouragement we have received as a wellbeing 
team and as a school has been incredible. Thank you.” 

Corinne Murray 
Deputy Headteacher 
Teynham CE Primary School 
 

 

 

“…We have already been able to strategically assess and evaluate 
the wellbeing provisions we have currently in place and with the help 
from the expert guidance and resources made available to us, such 

as the Audit Tool, we are confident we have a clear vision on how we 
are going to make giant leaps in effective wellbeing provision as we 

venture forward…” 
Mr Ashley Fernon  
Assistant Head and Wellbeing Lead  
Belmont Castle Academy, Essex   
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“…Involvement has had a positive impact particularly on staff team 
knowledge of how childhood experiences impact on wellbeing and how 

this is intrinsically linked to achievement.  
 

“From middays to senior leadership everyone now approaches 
behaviours, personal development and wellbeing with more 

understanding of how our children are trying to communicate and, as 
a result we have a much more holistic approach to our curriculum, 

pedagogy and pastoral support. It has made us stop and think about 
what we are doing and why? 

 
“The professional development resources are accessible and high 
quality: really important when you are working with a whole school 

staff.” 
Andea Ives 
Principal 
IQRA Primary Academy, Bradford 
 

"The Raising Attainment through wellbeing project has been a 
transformative initiative, providing invaluable tools and resources 

for us to support the mental health and wellbeing of their students.  
  

“The excellent training materials provided for leaders were then 
used to inform and educate our staff, resulting in a more supportive 

and nurturing environment for our students to thrive in.  
  

“This project is making a truly positive impact." 
  
  
Alison Lowe 
Headteacher 
Even Swindon Primary School 
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IMPACT- Using the Needs Analysis Tool 
The RAW Needs Analysis framework was used as an essen�al benchmarking and progress 
checking tool by all GOLD and SILVER Wellbeing schools. All GOLD Schools completed the 
process with their assigned Wellbeing Coach. 

Although the NA framework also contained a detailed improvement planning framework as 
well, all schools were encouraged to use exis�ng in-house frameworks for simplicity and in-
house commonality. 

Schools chose to record their summaries in a variety of ways: 

        

Springboard                                                               Carlton 

 

Ysgol T Gwynn Jones 

   

St Peters Primary                                             Middleham and Spennymoor 
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The NA framework adhered to the key design principle: Every school is different, every 
learning community unique. 

No two NAs were iden�cal. No two “before” and “a�er” data sets were the same.  

The following graphics present the averages from 43 of the 53 schools where a complete 
data set could be easily processed. 

One should not read too much into the absolute scores, as coaches were not asked to 
moderate: instead, a “Likert Scale” rela�ve progress check was at the heart of the process. 

In terms of averaged start and end scores, we were delighted to see the wide spread of 
progress against the statements. 

The greatest progress appeared to be made against: 

Statement 2: The whole learning community (including children and families) are aware of 
the importance of developing core strength (thinking skills, character, resilience, self-esteem, 
etc.) 

Statement 4a: Staff are “atachment-aware” and implement strategies to address low-level 
atachment issues 

This was followed by: 

Statement 1: Staff and governance are clear about what they can do to support emo�onal 
wellbeing and mental health throughout the school community (staff and learners), as well 
as the role and referral systems of specialist providers and local services. 

And  

Statement 3: All teaching and support staff are aware that “bad behaviour” is a form of 
communica�on that needs to be understood and inves�gated (understand the 
“Communica�on Iceberg” 
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Schools appeared most comfortable with exis�ng prevalent a�tudes and provision in 
support of: 

Statement 10: There are explicit or embedded curriculum opportuni�es (planned lesson 
content, suspended �metable workshops, etc.) to deliver PSHE, SEAL, self-regula�on, mental 
health awareness, therapeu�c interven�ons. 

 

Following on from the Needs Analysis, every school chose its own path through the linked 
RAW materials, using them to either support Leadership and Management to develop their 
knowledge and understanding and then to formulate a change management plan, open up 
the pla�orm for all staff to develop prac�ce, or build on exis�ng rela�onships with local and 
na�onal emo�onal wellbeing and mental health services, chari�es and NGOs to develop 
prac�ce s�ll further. 

 

It is also clear, from some of the schools that self-rated very highly at the start of the 
process, some learning communi�es used RAW as an opportunity to validate their exis�ng 
investment in wellbeing, and the social and emo�onal impact it had on learning and 
achievement… but also to forensically seek out ways of improving provision s�ll further. 
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IMPACT- Wellbeing, Behaviour, Atendance, Progress 
 

Every school applying for a GOLD AWARD had to complete a comprehensive Case Study 
framework, and obtain a cita�on from their Wellbeing Coach to verify the submission. 

 

Microlink is using the LinkedIn social media pla�orm to publish one or two stories a week in 
celebra�on of individual school achievements. 

These stories are being curated here: 

 

htps://www.microlinkpc.com/raw-honours-board-2023/  

 

Microlink and Teaching Times are delighted at the wide range of ini�a�ves and progress 
measures that schools have submited. These measures are sure to act as catalysts for 
change in school communi�es across the UK, and in �me globally. 

Here are just some of the posi�ve changes that show the impact of Raising Atainment with 
Wellbeing, illustrated in many cases by unedited screenshots from the Case Study 
documents themselves. 

RAW has helped to create a culture and climate shi� that enables exis�ng or new wellbeing 
ini�a�ves to become more impac�ul. This is without doubt an added bonus of schools 
inves�ng in a programme like RAW! 

 

The Springboard Project, Greater Manchester 
Springboard Project aims to create an ambi�ous and sustainable provision for students with 
Social, Emo�onal and Mental Health (SEMH) needs across Oldham and surrounding 
boroughs, collabora�ng with exis�ng mainstream schools, colleges, voluntary organisa�ons, 
community partners and employers, local business, and industry. 

https://www.microlinkpc.com/raw-honours-board-2023/
https://www.microlinkpc.com/raw-honours-board-2023/
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The specific brief of The Springboard Project is to provide high quality innova�ve alterna�ve 
educa�onal experiences for students with SEMH needs across the 14-19 age range. 
Springboard’s aim is to ensure that learners at Key Stage 4 onwards, presently disengaged 
from local mainstream and resourced schools, will con�nue with their learning journey 
through a vibrant alterna�ve offer. The provision will be linked to clear and aspira�onal adult 
outcomes, offering a con�nuing rela�onship with families un�l the young person reaches 
the age of 25. 

Springboard currently has 100 students on role, but this is set to grow in the next academic 
year. 

“Using the needs analysis tool, we were able to identify areas of improvement. Two 
areas which stood out for Springboard Project were key statement 2 and 9, whole 
community learning & positive behaviour management. Both scoring a 3 (some 
evidence of practice (very patchy /no evidence of impact). 

By understanding and utilising a whole-school approach we have been able to 
ensure that we could change and imbed a different way of thinking/working into 
our school community.” 

Outcomes 
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Cathedral Primary School, Essex 
The Cathedral School is a faith school and is part of the Diocese of Chelmsford. There is a 
culture where pupils look out for each other and year 6 pupils, for example, are very proud 
of the work they do in looking a�er pupils in Recep�on. 

“Many things were implemented but the need to embed was required and has now 
been put into place. We now know there is a culture, through wellbeing (and being a 
church school related to our vision) of resilience, showing courage, perseverance 
etc… 

“…During the RAW programme, we have also been working towards becoming a TPP 
school (Trauma Perceptive Practice). This has enabled staff to know how to support 
individuals and given them a scaffold in which to work. This has therefore deepened 
their understanding of children’s behaviour and development.” 

“All staff chose an appropriate module related to their individual need and interest. 

From this: 

• Staff feedback that there was a lot of reading but that they liked the fact they could 
download the research document to read and use in their own practise. 

• There is an improved understanding of certain strategies. 

• Staff felt more equipped to deal with behaviour and better understanding of context of 
behaviour. 

• Staff feel they understand the causes behind destructive behaviour, therefore improved 
staff and pupil wellbeing. 

• Staff feel that the programme has been excellent professional development for all those 
involved” 
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Moorlands Junior School, Cheshire 
“The Raising Attainment with Wellbeing programme has informed strategic 
development and helped us reflect on our wellbeing provision. The resources and 
guidance offered have helped to implement the values that underpin our work 
throughout the school. This includes updating policies to inform staff and parents of 
how we support pupils; providing emotional support through trained staffed and 
wellbeing ambassadors.” 

The school built on exis�ng emo�onal and social support systems, through developing 
behaviour policy, developing a mental health triage system to support iden�fica�on of 
needs, and appoin�ng a Counsellor and an ELSA (Emo�onal Literacy Support Assistant) 
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Co-op Academy, Stoke-on-Trent 
Co-op Academy Stoke on Trent is an 11-16 secondary academy, joining the Co-op 
Academies Trust in 2012. Since that time, the academy has delivered continual 
improvement in its educational provision and outcomes for students. Students leave the 
academy in Year 11 to pursue a range of pathways. The academy is now routinely 
oversubscribed and is the school of choice for its community.  
 
Staff played a pivotal role in the Needs Analysis process, identifying two key areas of 
development: 
 
Statement 6) There are setting-wide strategies and practice that celebrate diversity and 
difference, through embedded curriculum examples, behaviours, explicit lessons, 
informal and non-formal learning opportunities, assemblies, visiting speakers, etc. 
 
Statement 7) Teachers and support staff have developed high quality “wave 1” teaching 
and learning strategies to improve the “universal offer” to all young people, and work 
closely together to implement effective planned intervention strategies (Wave 2) when 
required. 
 
Each staff Faculty Team developed ac�on plans, leading to extensive focussed ac�vity 
throughout the year. As a consequence, Student Diversity Champions have been appointed, 
an Equality and Diversity Governor assigned, and the School Newsleter relaunched in a 
variety of the fi�y home languages represented within the school community. 

Teacher Collabora�on Time was reviewed, with solu�ons-focussed sharing of best prac�ce 
to common challenges. The detail in the planning documenta�on is remarkable! 

“Quality Assurance is now showing an improvement in the students’ ability to ‘verbalise 
their learning’.” 
 
“When celebrating Diversity Day, a student said, “It’s really lovely that we got to attend 
school in our traditional dress. It just shows how the school is embracing our culture” - Y8 
Student. 
 
“When celebrating EId, a student said “It was fantastic to see how beautiful everybody 
looked in their traditional dress, I’ve never seen them before” - Y7 Student 
 
“During Black History Month, the activities the students completed meant that “Everybody 
is included, and I understand much more now’ - Y9 student  
 
“OFSTED were very complimentary of the support provided for our ECT’s as being 
‘comprehensive and robust 
 
“Behaviour Audit Visit 
Words to describe the school were: “diverse; amazing; unique; caring; welcoming equal 
and competitive.” 
“The values and culture of the school is readily exemplified by the students. There is a 
rich vein of pride, respect and challenge for the school to utilise to shape the next stage 
of the journey.” 
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Bay House School and Sixth Form, Hants 
Bay House is a large 11-18 school within the Gosport and Fareham Mul� Academy Trust, 
with over 2000 students on role. 

From the Needs Analysis Process, four key areas were iden�fied as a focus for improvement: 

1 Staff and governance are clear about what they can do to support emo�onal wellbeing and mental health 
throughout the school community, as well as role and referral systems of specialist providers and local services. 

2 The whole learning community (including children and families) are aware of the importance of developing 
core strength (thinking skills, character, resilience, self-esteem, etc.). 

5 The educa�on se�ng has clear values in terms of mutual understanding, tolerance and respect, which are 
explicit through prospectus, displays, behaviours, reward systems, measured and monitored through 
Governors’ Reports, etc. 

8 The se�ng has in place comprehensive and visible an�-bullying strategies and prac�ce that have involved the 
whole learning in terms of planning and implementa�on, with regular monitoring and evalua�on by leadership, 
governance and school Council (or equivalent student body). 

Impact 

• We developed a ‘Shadow SLT’ made up of volunteers from our staff body who were 
given the remit of improving staff well-being. They were given access to the RAW 
pla�orm and used this to research ways in which it can be used to improve staff and 
pupil well-being. 

• HR is crea�ng a website designed to support staff. It includes ac�vi�es staff can take 
themselves to improve their mental health and wellbeing, signpos�ng where support 
is available within Bay House and also external specialised support providers and 
local services. 

• Enabling a sense of belonging has been iden�fied as a key area of raising well-being 
for both staff and learners. The following have taken place in the last few months: 

o The first Bay House staff Christmas party took place on 6th December - over 
100 staff members atended and feedback was overwhelmingly posi�ve and 
requests for a summer event requested - the impact of this was seen in a buzz 
around school on Monday with staff talking about it in corridors. 

o Some members of staff joined together to form a staff band that played 
Christmas songs in the main hall during lunch�me, the hall was packed, with 
so many happy faces, a huge buzz around school that a�ernoon with one 
tricky Y11 sta�ng “This is the best day of school ever” 

• Learners con�nue to demonstrate rapidly improved a�tudes to their learning and 
have an emerging, shared understanding of their responsibility in building a Happy, 
Successful and Safe school environment. Staff and Pupil feedback both reflect a 
posi�ve impact of the changes introduced since April 2023. 90% of staff respondents 
in May 2023 recorded that behaviour had improved significantly since the April 
Reset.  
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• Year-to-date  Autumn Term Year Group atendance data % shows an increase for 
2023-24 year in all year groups when compared to 2022-23 year-to-date Year Group 
Autumn term: 

o Y7 increased by 1.35% 
o Y8 increased by 1.42% 
o Y10 increased by 1.84% 
o Y11 increased by 1.22% 

 
• Pupils feel safe and secure in school. Pupils are aware of different forms of bullying, 

and ac�vely try to prevent it from occurring. Bullying in all its forms is challenged and 
dealt with effec�vely. The profile of an�-bullying is an important thread in what we 
do and is con�nually referred to in our assemblies and focus weeks. In May 2023, 
when pupils were asked whether they had witnessed bullying happen at Bay House 
School, 43.8% of children said that it happened o�en. When the same ques�on was 
asked in the autumn term of 2023, 13.4% of pupils suggested bullying happened 
o�en, which was a posi�ve reduc�on. When the pupils were asked ‘do you think the 
school deals with bullying well?’ In May 2023, the ‘Yes’ response was 14.1%, when 
asked again in the Autumn of 2023, the ‘Yes’ response had increased to 38.3%. The 
safeguarding team has recruited an addi�onal member who has responsibility for 
leading the school’s an� bullying and an�-discrimina�on ini�a�ve. This is alongside 
another colleague who is responsible for the LGTBQ+ ini�a�ves at Bay House. An� 
bullying is embedded in the PSHRE curriculum. 

• In September 2023, the school had 19 An� bullying Ambassadors. In November 
2023, this number increased to 76. The An�-bullying Ambassadors across all year 
groups to support the drive to eradicate bullying from our school.  

 

 

The Flourish Federa�on, Brookfield Infants and Junior School, Kent 
On comple�on of the Needs Analysis process, the school decided to work on three key 
areas: atachment awareness, the need to develop Core Strength, and Behaviour as a form 
of communica�on. 

Extensive CPD based on RAW was rolled out to all staff. 

S�ckers have been used to reward children for their use and applica�on of core strengths 
(confidence, resilience, etc.), with specific explana�on being given to help children 
understand their successes. Displays, both inside and outside the school building, have 
allowed pupils to celebrate their success and support the wider community understanding 
these personal atributes. 

“In Term 4, the CPD focus shifted to positive behaviour management - a clear 
focus has been put upon child-led behaviour management and providing pupils 
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with the tools they need to take responsibility for their own behaviours. We have 
adopted a new positive reward system across the school that allows pupils to 
exchange the points they earn for making good choices – both in learning and 
daily school life – for concrete rewards.” 

 

 

 

 

 

 

Queen Elizabeth High School, Lincs 
QEHS is a local grammar school within a socially deprived area of Lincolnshire and as such 
we have a cross section of students who attend from the town of Gainsborough and the 
affluent villages in the surrounding area.to the local town. Accommodating the needs of all 
and ‘filling the gap’ is essential for students to thrive and learn.  

QEHS also has a unique embedded counselling service that works on a proactive and 
reactive basis. Group workshops to support students on different themes are built in by 
local providers. Placement therapists volunteer from local and far-reaching universities and 
private training schools to attain their BACP registered status within the school. The school 
is also unique in that it offers a counselling and support service to the entire community 
including staff. QEHS has identified a further need for new staff and operates a mentoring 
support system for new teachers as well as a Staff Peer Listening service that we hope to 
initiate this year. 

“Understanding that behaviour is a form of communica�on allows staff to remain curious. 
In developing this watch with curiosity approach and health discussion around ‘perceived 
nega�ve behaviours; has allowed us to form healthy strategies and put these into prac�ce 
to support our developing individuals poten�ally in crisis.  
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This has changed the path from a child that could have been a vic�m of permanent 
exclusion to one. Using flexible �me tabling and a wealth of support, achieving GCSE 
results that will allow them to move onto further educa�on.“ 
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Trewirgie Primary School, Cornwall 
Trewirgie Junior School is a large 3 form entry Junior School that serves an area of social 
depriva�on. This has increased through the pandemic and has worsened during the current 
cost of living crisis. The school has 28.19% of children who are en�tled to PP. However, this 
figure masks the true levels of depriva�on found within our community. Na�onal sta�s�cs in 
2019 showed that Redruth was the 3rd most deprived area in Cornwall and in the top 10% 
of deprived areas in the UK. 

“At Trewirgie Junior School, we believe that mental health and wellbeing is the 
basis for a happy and successful life at school and beyond. Wellbeing plays a key 
role in our school ethos and shapes our policies and procedures implicitly and 
explicitly. We strive to improve the wellbeing of our children and staff in 
everything we do, seeking to build resilience, identify and monitor concerns, and 
support students and families who face life’s inevitable challenges. 

“We understand that good mental health helps children to learn and explore the 
world, feel, express and manage a range of positive and negative emotions, cope 
with and manage uncertainty and develop and thrive. This is central to our 
approach to learning.”  

The RAW Needs analysis process confirmed that this was a school community that placed 
the emo�onal wellbeing and mental health of learners and staff alike was excep�onal, one 
of the strongest submissions we have received. A personal visit by the RAW Programme 
Lead confirmed this! The following images speak louder than words could ever do: a 
remarkable school community! 

 

Mee�ng the Year 6 Wellbeing Champions, 
who could clearly ar�culate their role and 
responsibili�es, how they were trained, and 
the type of interven�ons they could enact 
with their peers. 

 

Every classroom had a regula�on space. 
For example, one learner would come into 
school, go straight into the den for 20 
minutes, then come out ready to learn. 
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An office space crea�vely 
turned into an undersea 
soothing regula�on space. 

 

 

 

 

 

 

 

The main thoroughfare in 
the old Victorian school 
building. 

 

 

 
 

 

 

“Moving into September, we already have new plans to develop our provision and 
understanding still further. 

New Wellbeing Room: We will be setting up a new provision where there will be 
a range of therapeutic activities for children to access and have some control over 
this. This provision is being shaped by the children too. 

Profiling: In September we will have profile pictures of the wellbeing team will 
their skills and expertise. This will enable the wider staff to be able to access the 
right level of help and support. 
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Training: Each wellbeing champion will run a training session after school. These 
weekly sessions will also include training from external professionals. These will 
upskill staff still further. 

Parenting: We will be launching our new Hill Hub, a resource for parents. So 
many of our parents are struggling and there are very few places where they can 
access help. This will offer both in house support and external support too. If we 
can support our parents better, we can, in turn, support our children better too.” 
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Next Steps 
GOLD AWARD WINNERS (to mid-April 2024) 
 

Ins�tute County AWARD DATE 
Trewirgie Junior School Cornwall July 2023 

Shireland Collegiate Academy West Midlands July 2023 
Teynham Parochial CofE Primary School Kent July 2024 
The Priory School Surrey July 2025 
The Loddon School Hampshire July 2024 
Penrice Academy Cornwall July 2025 

IQRA Primary Academy West Yorkshire July 2026 

Brookfield Infant and Junior School – The Flourish 
Federa�on 

Kent July 2027 

Valley Invicta Primary School at Leybourne Chase Kent July 2028 

St Thomas More Catholic Primary School Kent July 2023 

Springfield Primary School Cheshire July 2023 

Ysgol T Gwynn Jones Wales August 2023 

Boughton Leigh Junior School Warwickshire September 2023 

Newent Community School & Sixth Form Centre Gloucestershire September 2023 

All Saints C of E Primary School Kent September 2023 

Moorlands Junior School Cheshire September 2023 

Royal Rise Primary School Kent October 2023 

North Mead Primary Academy Leicester October 2023 

Carlton J & I School West Yorkshire October 2003 

Glebe School Kent October 2022 

Hayle Academy Cornwall October 2023 
Ramridge Primary School Bedfordshire October 2023 

Yorkmead School West Midlands October 2023 
The Meads Primary School West Sussex October 2023 

St Peter's CE Primary School Birmingham November 2020 

Giles Junior School Her�ordshire November 2021 
CASTLE RUSHEN HIGH SCHOOL IoM November 2022 

The Rochester Grammar School Kent November 2023 

Barming Primary School Kent November 2024 

Portway Junior School Derbyshire November 2025 
Fourfields Community Primary School Cambridgeshire December 2023 
St Andrew's CEVA Primary School Northampton December 2023 

Westgate Primary School - Dar�ord Kent January 2024 

Our Lady of Fa�ma Catholic Primary School West Midlands January 2024 

Bishop Vesey's Grammar School Birmingham January 2024 
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Ins�tute County AWARD DATE 
The Federa�on of Middleham & Spennythorne Primary 
Schools 

N. Yorkshire January 2024 

St Joseph's Catholic Primary School Birmingham January 2024 

Parkway Primary School Kent January 2024 
Erasmus Darwin Academy Staffordshire January 2024 

Monks Coppenhall Academy Cheshire February 2024 

Abbeys Primary School Buckinghamshire February 2024 
Co-op Academy of Stoke-on-Trent - (Coop Academies 
Trust) 

Staffordshire February 2024 

St Margaret's CE Primary School West Midlands February 2024 

St Norbert's Catholic Voluntary Academy Lincolnshire February 2024 

Phoenix Primary School Liverpool February 2024 

The Cathedral Primary School Essex February 2024 

The Queen Elizabeth's High School Lincolnshire March 2024 

Marsh Green Primary School Essex March 2024 

Wycombe High School Buckinghamshire March 2024 

Marsden Heights Community College Lancashire March 2024 
Bay House School - Gosport and Fareham MAT Hampshire April 2024 

Saint John Wall Catholic School Birmingham April 2024 

East Coker Community Primary School Somerset April 2024 

Springboard Project Lancashire April 2024 
Hillary Primary School West Midlands April 2024 

 

SILVER AWARD WINNERS (to mid-April 2024) 
 

Ins�tute County AWARD DATE 
Royal Hospital School Suffolk July 2023 
Five Elms Primary School Essex July 2023 
Bean Primary School Kent July 2023 
Westgate Primary School West Midlands July 2023 
Kings Langley School Her�ordshire August 2023 
Holly Park Primary School London August 2023 
Highlands Primary School Essex August 2023 
Miers Court Primary School Kent September 2023 
On Track Educa�on Services Ltd Devon September 2023 
Holy Cross Catholic Primary School Devon September 2023 
Langley School West Midlands September 2023 
Feversham Girls' Academy Bradford October 2023 
Coed-y-Garn Primary School Gwent October 2023 
Cleadon Church of England Academy Tyne & Wear October 2023 
Spellbrook C of E Primary School Her�ordshire November 2023 
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Ins�tute County AWARD DATE 
Riverview Primary School Staffordshire November 2023 
King James I Academy Durham November 2023 
St Aidan's Church of England Academy Durham November 2023 
Even Swindon Primary School Wiltshire November 2023 
St Bartholomew's CE Primary School Her�ordshire December 2023 
Haslucks Green Junior School West Midlands January  2024 
Coombe Wood School South Croydon February  2024 
Hamstead Hall Academy Birmingham February  2024 
Waltham Holy Cross Primary Academy Essex February  2024 
Millcourt School Halifax February  2024 
St Peter's Catholic Primary School Essex February  2024 
Gisburn Primary School Lancashire February  2024 
The Canterbury Academy Kent March 2024 
Litle Heath Primary School Her�ordshire March 2024 
Our Lady of Lourdes Catholic Primary School and 
Nursery 

Birmingham April 2024 

 

The RAW resource con�nues to develop. 

In 2023, a�er working with colleagues from all 32 schools across the Isle of Man, a new suite 
of materials were added to support the development of a coaching ethos at the heart of 
school improvement ac�vity, Coaching for Wellbeing. 

We have also added a comprehensive suite of resources to support the development of 
Senior Mental Health Leaders in primary and secondary schools, a resource and approach 
that has been validated at the Department for Educa�on. 

 

htps://www.microlinkpc.com/educa�on-smhl-training/ 

https://www.microlinkpc.com/education-smhl-training/
https://www.microlinkpc.com/education-smhl-training/
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This entry point into the RAW portal is a fully supported programme, led by mental health 
experts within the RAW Delivery Team, which addresses all the cri�cal aspects of SMHL 
leadership and management responsibili�es. 

As part of Microlink and Teaching Times commitment to suppor�ng the emo�onal wellbeing 
and mental health needs of school communi�es in England and across the world, this full 
suite of resources is now available free-to-view. 

 

CLICK ON IMAGE TO DOWNLOAD INFORMATION PACK 

 

 

In the Autumn of 2024, Microlink is planning an Interna�onal Fes�val of Wellbeing and 
Assis�ve Learning, hoping to reach 3-4000 school communi�es across the world. 

#ListenToTheRAW  

 

 

 

 

 

 

 

https://www.microlinkpc.com/wp-content/uploads/2024/03/RAW-for-SMHLs-INFORMATION-PACK-2024_PDFUA.pdf
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Selected Case Studies 
Presented here is a small selec�on of condensed case studies from par�cipa�ng schools. We 
could have included all 53! These have been chosen to show the range of se�ngs who have 
engaged with the programme, and the wide range of dis�nc�ve outcomes achieved. 

 

Promo�ng Well-Being and Inclusion at St. Peter's CE Primary School 
Execu�ve Summary: 

• St. Peter's CE Primary School has implemented a range of ini�a�ves to promote well-
being among students and staff, including mental health awareness, Emo�on 
Coaching, assis�ve technology, and safe spaces for diverse needs. 

• These ini�a�ves have led to a significant reduc�on in suspensions, incidents of poor 
behaviour, and child-on-child abuse. 

• The school has created a caring and inclusive environment, as evidenced by posi�ve 
feedback from parents, students, teachers, leaders, and recogni�on from Ofsted. 

• Future steps include con�nued staff training, expanding technology support, and 
maintaining ongoing mental health awareness ini�a�ves. 

St. Peter's CE Primary School, situated in a diverse urban community, has implemented a 
range of ini�a�ves to foster well-being among its students and staff. These efforts 
encompass mental health awareness, Emo�on Coaching, assis�ve technology, and the 
crea�on of safe spaces for students with diverse needs. As a result of these ini�a�ves, the 
school has seen a notable reduc�on in suspensions, incidents of poor behaviour, and child-
on-child abuse. The school's commitment to crea�ng a caring and inclusive environment has 
garnered posi�ve feedback from parents, students, teachers, leaders, and even recogni�on 
from Ofsted. Future steps include con�nued staff training, expanding technology support, 
and maintaining ongoing mental health awareness ini�a�ves. 
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Introduc�on: 

St. Peter's CE Primary School, located in an urban community, has been dedicated to 
promo�ng the well-being of its students and staff. In this report, we will explore the school's 
ini�a�ves, their impact, and future plans, highligh�ng the school's commitment to crea�ng a 
safe, inclusive, and suppor�ve learning environment. 

Ini�a�ves to Promote Well-Being: 

1. Mental Health Awareness: St. Peter's CE Primary School recognises the importance 
of mental health and has made significant efforts to raise awareness among its 
students and staff. The school has incorporated mental health educa�on into its 
curriculum, helping students beter understand and manage their emo�onal well-
being. Staff members are also trained to iden�fy and address mental health 
concerns, crea�ng a suppor�ve environment for all. 

2. Emo�on Coaching: Emo�on 
coaching is a cornerstone of the 
school's well-being ini�a�ves. By 
teaching students’ the skills to 
recognise and manage their 
emo�ons, St. Peter's helps them 
develop important social and 
emo�onal competencies. This 
approach equips students to 
navigate challenges and conflicts 
effec�vely, contribu�ng to their 
overall well-being. 

3. Assis�ve Technology: The school has 
introduced assis�ve technology to 
accommodate the diverse needs of 
its students. By providing tools and 
resources tailored to individual 
requirements, St. Peter's ensures 
that every student can access the 
curriculum and par�cipate in the 
learning process effec�vely. This 
approach empowers students to reach their full poten�al. 

4. Safe Spaces: The crea�on of safe spaces within the school is another vital ini�a�ve to 
promote well-being and inclusion. These spaces are designed to cater to students 
with diverse needs, ensuring they have a suppor�ve environment in which to learn 
and socialize. This ini�a�ve embodies the school's commitment to providing equal 
opportuni�es for all its students. 

 

Junior Sensory Room 
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Posi�ve Outcomes: 

The well-being ini�a�ves at St. Peter's CE Primary School have yielded tangible posi�ve 
outcomes: 

• Reduc�on in Suspensions: The school has experienced a significant reduc�on in the 
number of suspensions, indica�ng improved behaviour and conflict resolu�on skills 
among the students. 

• Decrease in Poor Behaviour Incidents: Incidents of poor behaviour, such as bullying 
or disrup�ve conduct, have also decreased, contribu�ng to a more posi�ve and safe 
school environment. 

• Lower Child-on-Child Abuse Cases: Child-on-child abuse cases have declined, 
highligh�ng the success of the school's efforts in crea�ng a safe and suppor�ve 
atmosphere where students can thrive. 

Crea�ng a Caring and Inclusive Environment: 

The commitment to fostering a caring and inclusive environment is evidenced by the 
posi�ve feedback received from various stakeholders: 

• Parents: Parents have expressed their sa�sfac�on with the school's well-being 
ini�a�ves, recognising the posi�ve impact on their children's academic and 
emo�onal development. 

• Students: Students themselves have responded posi�vely, repor�ng improved 
emo�onal well-being and a greater sense of safety, and belonging. 
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• Teachers: Teachers have noted the benefits of the school's ini�a�ves in promo�ng a 
posi�ve classroom atmosphere and reducing disrup�ons. 

• Leaders: School leaders are pleased with the impact of the ini�a�ves on overall 
school culture and student well-being. 

• Ofsted Recogni�on: The school's dedica�on to well-being has earned recogni�on 
from Ofsted, affirming its high standards of educa�on and support. 

Future Steps: 

To con�nue building on their successes, St. Peter's CE Primary School has outlined the 
following future steps: 

• Con�nued Staff Training: The school is commited to providing ongoing training for 
its staff members to ensure they are well-equipped to support students' emo�onal 
and educa�onal needs effec�vely. 

• Expansion of Technology Support: St. Peter's plans to expand its assis�ve technology 
resources to further accommodate students with diverse needs, enabling them to 
engage in the learning process with greater ease. 

• Ongoing Mental Health Awareness Ini�a�ves: The school recognizes the importance 
of maintaining and expanding mental health awareness ini�a�ves to ensure that 
students and staff remain well-informed and supported. 

Conclusion: 

St. Peter's CE Primary School's dedica�on to promo�ng well-being and inclusion has resulted 
in a notable improvement in student behaviour and a posi�ve school environment. The 
school's ini�a�ves, which encompass mental health awareness, Emo�on Coaching, assis�ve 
technology, and safe spaces for diverse needs, have received widespread support from 
parents, students, teachers, leaders, and Ofsted. As the school con�nues to invest in staff 
training, technology support, and ongoing mental health awareness ini�a�ves, it is poised to 
further enhance the well-being of its community and maintain its reputa�on as a caring and 
inclusive learning ins�tu�on. 
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Wellbeing at Newent College:  
Summary 

• HEART Values Success: The introduction and embedding of HEART values resulted in a 
93.8% student awareness and a significant reduction in negative behaviour points. 

• Behaviour Management Impact: The correlation between HEART values and the new 
behaviour management system showcased a positive impact on student behaviour. 

• Strategic Resource Utilization: Effective use of Teaching Times resources facilitated the 
identification of strengths, weaknesses, and progress tracking. 

• Future-Forward Approach: Newent College is committed to building on its wellbeing 
success, with plans for further embedding values, refining behaviour policies, and launching 
a Wellness Wednesday program to support parents. 

Newent College, an inclusive 11-19 provision nestled in the heart of the picturesque town of 
Newent, is committed to fostering a thriving and supportive community. With a catchment area 
extending into Gloucester and the Forest of Dean, the college serves a diverse student population of 
1200. Over the last two years, the college has undergone significant changes in its Senior Leadership 
Team (SLT) structure, providing a unique backdrop for a dedicated focus on wellbeing. 

Context 

The ethos of Newent College is rooted in the pursuit of excellence, providing a challenging, 
stimulating, creative, and diverse learning environment. Despite being a non-selective school, the 
college competes with several grammar schools in Gloucestershire. The SLT has navigated through 
the challenges of this period of change, demonstrating resilience and adaptability. 

Needs Analysis and Focus Areas 

The Needs Analysis, conducted by the SLT and later extended to the entire staff body, identified key 
focus areas - Statements 5 and 7 - despite behaviour management presenting as a weaker aspect. 
The rationale was to leverage the school values and high-quality teaching to indirectly address 
behaviour management. The analysis provided a shared understanding of the challenges, fostering 
staff buy-in and a collective commitment to improvement. 
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Utilization of RAW Resources 

To support developments, the Assistant Head responsible for Teaching and Learning, along with the 
Headteacher, extensively utilized resources from the Teaching Times website. Access to these 
materials empowered SLT members and key staff to integrate strategies seamlessly into their daily 
work. The resources served as a valuable reference point, aiding in recognizing strengths, addressing 
weaknesses, and tracking progress effectively. 

Impact Assessment 

The impact of the interventions has been profound. A focus on school values, encapsulated in the 
acronym HEART (Honesty, Excellence, Accountability, Respect, and Teamwork), has driven positive 
change. Through an inclusive process involving staff, students, and the wider community, HEART was 
introduced and progressively embedded. A survey conducted in term 6 revealed impressive results: 

• 93.8% of students could articulate the HEART values. 

• Negative behaviour points reduced significantly from 627 to 230. 

• Awareness of school values among students increased from 0% to 93.8%. 

The introduction of the HEART values was complemented by a new behaviour management system. 
Early indicators suggest a positive impact on behaviour, reinforcing the correlation between values-
driven initiatives and improved conduct. The progress made was shared regularly at Senior 
Leadership and Governor meetings, ensuring transparency and accountability. 

 

Quotes from Stakeholders 

Stakeholder perspectives provide valuable insights into the impact of the wellbeing initiatives at 
Newent College: 

• A parent expressed, "I've noticed a positive change in my child's attitude towards school. 
The focus on values is making a difference." 

• A teacher shared, "The emphasis on wellbeing has created a more positive teaching 
environment. Students seem more engaged and cooperative." 

• An Ofsted representative noted, "The commitment to wellbeing is evident in the positive 
shift in behaviour and the inclusive atmosphere within the college." 

 

Next Steps 
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Looking ahead, Newent College is committed to building on its success. Plans include: 

• Continuing to embed HEART values and refining the behaviour policy. 

• Focusing on a reward system for positive behaviour. 

• Prioritizing staff wellbeing alongside student wellbeing. 

• Launching a Wellness Wednesday program to support parents with their children’s 
wellbeing. 

Conclusion 

In conclusion, the journey toward wellbeing excellence at Newent College reflects a holistic 
commitment to fostering a positive and inclusive community. The strategic focus on values, 
supported by the Teaching Times resources, has yielded tangible results. The college is poised to 
build upon this success, with an unwavering commitment to continuous improvement. 
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Wellbeing at Westgate Primary School 
 

Introduction 

Westgate Primary School has undertaken a transformative journey in prioritizing and 
enhancing the wellbeing of its school community. This report details key information, the 
context of the school and its community, issues identified through Needs Analysis, the 
utilization of RAW resources, the impactful changes made, and plans for the future. The 
report concludes with a validation statement from the Wellbeing Coach, Lisa Stone. 

1. Key Information 

Westgate Primary School, a one-form-entry primary school catering to ages 4-11, serves a 
diverse community of 212 pupils. Notably, 117 pupils have English as an Additional 
Language (EAL), 36 have identified Special Educational Needs (SEN), 44 receive Pupil 
Premium funding, and 58 are eligible for Pupil Premium. The school emphasizes a 
partnership in education between home and school, striving for all children to achieve 
success, grow in self-confidence, and respect their surroundings. 

2. Context 

Westgate Primary School prides itself on being 'a great place to be,' fostering a distinctive 
ethos through strong relationships with children and families. The school's learning 
experience is inclusive, with high expectations for all. The commitment to a partnership in 
education is evident in the dedicated and enthusiastic staff and governors. 

3. Identified Focus Areas through Needs Analysis 

The Needs Analysis identified three critical areas for developing wellbeing at Westgate: 

1. Support for Emotional Wellbeing and Mental Health: Clarity was sought for staff 
and governance regarding supporting emotional wellbeing and mental health, 
including the role of specialist providers and local services. 

2. Importance of Core Strength: Emphasis was placed on developing core strength 
awareness within the entire learning community, including children and families. 

3. Clear Values in Mutual Understanding: Ensuring clear values of mutual 
understanding, tolerance, and respect were explicit in various aspects of school life, 
including the prospectus, displays, behaviours, reward systems, and governor 
reports. 

The school aimed to develop these areas collaboratively with school governors, enhance 
communication with parents, and establish a strong wellbeing culture. 

4. Utilization of RAW Resources for Development 

The school utilized RAW resources effectively, with key staff focusing on specific areas. The 
Wellbeing Coach, Lisa, played a crucial role in identifying areas for development and 
supporting the implementation of changes. Strategies were disseminated through staff 
training, updating the school website, and establishing new systems for wellbeing, such as a 
staff wellbeing group and a pupil daily check-in scale. 
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5. Impact 

The impact of the interventions is evident across various aspects: 

• School Values: From having no specific school values, Westgate now boasts seven 
embedded values alongside British values. 

• Wellbeing Strategies: The school website now has a dedicated wellbeing section, 
offering resources and support links for parents and carers. 

• Personnel: The introduction of a trained Mental Health Lead and Pupil Wellbeing 
Ambassadors demonstrates a commitment to addressing wellbeing 
comprehensively. 

• Suspensions: A notable improvement is seen in the reduction of suspensions from 
4 (totalling 6 days) in 2022-2023 to none to date in 2023-2024. 

• Survey Results: Initial survey results reflecting a lack of confidence in supporting 
wellbeing have been superseded by positive feedback from parents, pupils, and staff. 

 

Quotes 

Quotes from various stakeholders highlight the positive impact on the school community, 
emphasizing the shift towards a more supportive and inclusive wellbeing culture. 

Y3 Pupil – Wellbeing survey – November 2023:  
“My school is a good place.” 
 
Y5 Pupil – Wellbeing survey – November 2023 
“They are supporting me/us, -children- in every single way they can!” 
 
Y2 Pupil – Wellbeing survey – November 2023 
“WHEN I GET SAD I CAN SPEAK TO THE WORIE MONSTER.” 
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6. Next Steps 

The school continues to prioritize wellbeing, with plans for ongoing improvements. Future 
actions include sustaining and expanding initiatives, engaging families in resilience-building, 
and maintaining a focus on core strength and metacognitive classrooms. 

Validation Statement - Wellbeing Coach 

Lisa Stone, the Wellbeing Coach, commends Westgate Primary School for its commitment 
to wellbeing. The school's already solid performance in wellbeing provision has been further 
enhanced through focused efforts. The audit process highlighted existing excellent practices, 
allowing for explicit identification, and embedding of these practices. The school's dedication 
is evident in various improvements, including updates to the school website, staff training, 
and the establishment of a Mental Health Coordinator. 

In conclusion, the Wellbeing Coach recommends Westgate Primary School for the Gold 
Award and Pioneer status, acknowledging their outstanding efforts in fostering a wellbeing 
culture. 

 

Conclusion 

Westgate Primary School's journey towards prioritizing and enhancing wellbeing is 
commendable. The positive impact on the school community, coupled with ongoing 
commitments and plans for the future, positions Westgate as a model for comprehensive 
wellbeing initiatives in primary education. 
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Wellbeing at Springfield Primary School: A Comprehensive Report 
 

1. Key Informa�on 

Springfield Primary School, located in the town centre of Sale, has undergone significant 
changes and expansion over the years, evolving from a 2 to 3 form entry school. The school, 
with 683 children on roll, serves a diverse catchment area with varying social and economic 
contexts. Despite challenges such as limited playground space and a notable increase in EAL 
(English as an Addi�onal Language) students, Springfield has maintained high levels of 
progress and achievement, consistently ranking above local and na�onal averages. 

• SWAN Club Success: SWAN Club's implementa�on significantly reduced an�-social 
incidents, improved social interac�ons, and decreased anxie�es among students, 
contribu�ng to a more conducive learning environment. 

• Atendance Improvement: The targeted interven�on resulted in a notable increase 
in atendance from 91.82% to 98.00% for the select group iden�fied in the spring of 
2023. 

• Posi�ve Peer Rela�onships: The SWAN Club ini�a�ve facilitated posi�ve peer 
rela�onships across different age groups, emphasizing the importance of peer-based 
ini�a�ves in fostering a suppor�ve school community. 

• Parental Engagement: RAW modules enhanced communica�on with parents, leading 
to the development of new materials for monthly newsleters that support children's 
posi�ve views of school, addressing separa�on and anxiety issues. 

 

2. Context and Community 

The school's expansion, which began in 2014, resulted in a three-form entry structure and a 
new two-storey extension. Addi�onally, Springfield introduced its extended school day 
provision, STAR Club, in 2015, contribu�ng significantly to the school budget and fostering 
community support. The leadership team has remained strong, and despite an influx of new 
teaching staff, turnover has been low. The demographic changes, including a surge in EAL 
students, have been managed adeptly, with progress and achievement levels consistently 
exceeding benchmarks. 

3. Iden�fied Issues and Focus Areas through Needs Analysis 

The school's Needs Analysis highlighted specific challenges related to staff awareness of 
atachment, trauma, and neglect. Unstructured �mes of the day, par�cularly in the limited 
playground space, presented difficul�es for children, including those with SEND, atachment 
issues, and children who were looked a�er. Parents were also observed to struggle with 
morning drop-offs, indica�ng poten�al separa�on and anxiety issues. 
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The school's response involved targeted training for staff, focusing on atachment awareness 
and trauma-informed prac�ces. A comprehensive ac�on plan was developed, addressing 
issues during unstructured �mes. The RAW modules played a crucial role in enhancing 
communica�on with parents and refining strategies to support children's posi�ve views of 
school. 

 

4. U�liza�on of RAW Resources for Development 

The RAW resources guided the implementa�on of structured lunch breaks through the 
crea�on of SWAN Club (Springfield Well-being at Noon). The club, designed for iden�fied 
children, provided a dedicated space for social interac�on and support. Training on trauma 
and atachment was extended to staff, par�cularly those involved in lunch�me supervision, 
enhancing posi�ve interac�ons among students. The TASC Wheel, ini�ally used for academic 
purposes, was applied to social situa�ons, promo�ng diverse and accessible learning. 

The impact of RAW resources extended to the Emo�onal Literacy Support Assistant (ELSA), 
who found the atachment module par�cularly valuable in enhancing her prac�ce. The 
school's confidence in its exis�ng prac�ces was reinforced through the RAW modules, 
valida�ng their current approach as good prac�ce. 

5. Impact of Interven�ons 

The establishment of SWAN Club had a significant posi�ve impact on the well-being of 
students. The club, split into two sessions for different age groups, facilitated new 
friendships and provided a suppor�ve environment for children with social anxiety and 
atachment issues. The reduc�on in an�-social incidents on the playground, improved social 
interac�ons, and decreased anxie�es contributed to a more conducive learning 
environment. 
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Key sta�s�cs, par�cularly in atendance, demonstrated a posi�ve shi�. For the select group 
iden�fied in the spring of 2023, atendance increased from 91.82% before the interven�on 
to 98.00% a�er its implementa�on, showcasing the tangible impact on the targeted group of 
children. 

 

6. Wellbeing Coach Valida�on Statement 

John Rees, the Wellbeing Coach, commended Springfield Primary School's commitment to 
well-being, highligh�ng the leadership's explicit intent and the broad support from staff. 
Regular coaching sessions involved reviewing the needs analysis and monitoring the 
implementa�on of RAW resources. The coach praised the school's proac�ve approach to 
capitalize on opportuni�es for improving learning and life chances. 

In-person engagement with the school revealed a thirst for learning, significant staff 
engagement, and a culture of self-improvement. The coach validated the Gold Award 
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submission, emphasizing the alignment of well-being efforts with academic atainment and 
overall health. 
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Wellbeing at Loddon School – Gold Award and Pioneer School 
 

Key Points 

- Loddon School has focused on staff wellbeing in response to the challenges faced by staff 
working with children with complex behaviours and lower-than-average pay. 

- The school established a Wellbeing Forum and offers ini�a�ves such as Employee 
Assistance Programs, on-site counselling, and wellbeing walks to support staff. 

- The RAW program has been u�lised to develop a wellbeing culture, with leadership and 
trustees comple�ng relevant modules to raise awareness. 

- Staff wellbeing has become embedded in the school's organisa�onal prac�ce, with a 
greater emphasis on considering both physical and mental health. 

- A staff survey has shown posi�ve results, with staff feeling more supported, safe, and well-
informed about wellbeing and mental health. 

 

Loddon School is an excep�onal provision serving excep�onal children and young people. 

Loddon School is an independent, charitable, dual-registered Residen�al Children’s Home 
and Educa�on Provision that serves 30 young people with severe au�sm, profound learning 
and communica�on difficul�es, and associated restric�ve behaviours. These young people 
atend the school 24/7, and most are looked a�er by their respec�ve local authori�es. The 
school is commited to providing holis�c and integrated care and educa�on, with a focus on 
enabling children to thrive, achieve posi�ve outcomes, and have the best quality of life 
possible. 

The school has already earned an "Outstanding" status across its Care and Educa�on 
provision from Ofsted, which emphasizes the emo�onal, social, and academic well-being of 
the children. The staff are described as extremely kind and caring, with an expert 
understanding of au�s�c spectrum disorders. 

Context 

The Loddon School community caters to children with complex special educa�onal needs 
(SEN) and challenging behaviours. The school's bespoke curriculum, Personalized Learning 
for Life Using Suppor�ve Strategies, is designed to cater to the unique needs of each child, 
promo�ng func�onal and meaningful learning based on their interests and preferences. 
Learning occurs wherever the child feels comfortable, with a strong focus on community 
engagement and par�cipa�on in relevant leisure and learning ac�vi�es. 

Over the past two years, the school has intensified its focus on staff wellbeing. This is in 
response to the challenges faced by staff members who work directly with children with 
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complex behaviours. The diverse staff team, including many interna�onal staff, have been 
affected by the global COVID-19 pandemic, resul�ng in feelings of isola�on from their home 
countries. 

The school has implemented various ini�a�ves to support staff wellbeing, including an 
Employee Assistance Program, on-site counselling, and wellbeing walks. A Wellbeing Forum 
was established to provide proac�ve and solu�on-focused support, though there is room for 
further engagement with harder-to-reach staff, such as night and part-�me employees. 

Key Issues and Focus Iden�fied Through Needs Analysis 

The Needs Analysis conducted at Loddon School iden�fied several key issues and areas of 
focus, in the spirit of con�nuous improvement from a strong base: 

1. Developing a whole-school approach to staff and learner emo�onal wellbeing and mental 
health. 

2. Trauma and neglect awareness among staff. 

3. Promo�on of diversity and inclusion. 

4. Enhancing cohesion and reducing sub-groups, par�cularly regarding agency staff. 

5. Encouraging empathy and kindness. 

The RAW program was recognized as a valuable resource to address these issues and 
support the development of staff wellbeing. 

 

Using RAW Resources to Support Developments 

The RAW resources have been used in various ways to support staff wellbeing developments 
at Loddon School. The school's leadership and trustees have completed relevant modules to 
raise awareness of the programme 
and develop a wellbeing culture. 
Access to the complete programme 
was provided to key groups, 
including the Leadership Team, 
Wellbeing Forum members, mental 
health first aiders, and all managers.  

Furthermore, the Wellbeing Coach 
has played a crucial role in delivering 
content as a part of con�nuing 
professional development for forum 
members. Discussions with the RAW 
team have explored the possibility of 
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developing specialised content for SEN se�ngs. Some RAW content has been integrated into 
the school's internal training, par�cularly messages related to stress and self-care for staff 
during induc�on sessions. 

Impact 

The impact of the school's wellbeing ini�a�ves has been extensive and has improved the 
overall mood of staff. A staff survey provided an ini�al benchmark for stress, resilience, and 
wellbeing indicators, allowing for annual comparisons. Key highlights from the survey 
include: 

 

- 78% of respondents felt 
encouraged to talk openly about 
their wellbeing. 

- 87% of respondents believed their 
line managers would provide good 
support for mental wellbeing 
maters. 

- 80% of respondents felt the school 
ac�vely supports the mental health 
and wellbeing of all staff. 

- 51% of respondents had atended at least one wellbeing event. 

The survey results indicate a posi�ve shi� in staff percep�on and par�cipa�on in wellbeing 
ac�vi�es. Staff members also feel safe, supported, and well-informed about wellbeing and 
mental health. 

Communica�on about wellbeing, stress, and mental health has become a regular and 
posi�ve aspect of leadership communica�on. The school has witnessed beter u�lisa�on of 
referrals and signpos�ng to staff supports by line managers, par�cularly regarding post-
incident debriefs. 

Next Steps 

Loddon School plans to con�nue and expand its wellbeing ini�a�ves to further enhance staff 
wellbeing. The school will conduct annual surveys to track progress and iden�fy areas for 
improvement. The school will also explore opportuni�es for incorpora�ng more specialised 
content from the RAW program. 

Wellbeing Coach Valida�on Statement 

“Loddon School's commitment to wellbeing and their enthusiasm to create a 
culture of support has exceeded expectations throughout the RAW program. The 

 

        Staff wellbeing walk 
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school's dedication to wellbeing as a driver for success has been inspiring. 
Congratulations on achieving the RAW Gold Award.” 

 

Postscript 

Two of Loddon’s staff have now become RAW Wellbeing Coaches. We are delighted to have 
serving teaching professionals as part of our delivery team. 
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Report on Wellbeing at Castle Rushen High School, Isle of Man 
Introduc�on: 

Castle Rushen High School (CRHS), situated on the Isle of Man, has been a pioneer in 
priori�zing and enhancing wellbeing within its school community. This report delves into the 
unique ini�a�ves, achievements, and ongoing efforts at CRHS, showcasing the school's 
commitment to fostering a posi�ve and suppor�ve learning environment. 

1. Background and Context: 

The Isle of Man, with its independent status, offers a dis�nc�ve educa�onal landscape. 
CRHS, an 11-18 secondary school in the southern part of the island, embarked on a 
transforma�ve journey with the Raising Atainment with Well-being (RAW) program in 
September 2023. The school's leadership, under Headteacher Keith Winstanley, recognized 
the importance of integra�ng wellbeing into the fabric of the school's improvement strategy. 

2. RAW Ini�a�ves at CRHS: 

U�lizing the RAW assessment tool and guided by the RAW-appointed Wellbeing Coach, CRHS 
iden�fied specific strengths and areas for growth through a comprehensive needs analysis. 
Two cri�cal areas emerged, leading to innova�ve ini�a�ves: 

 

• Restora�ve Stage 6 Sessions: 

• Ini�ated by Assistant Head Teacher Laura Williams. 

• One-to-one sessions aimed at delving into the underlying issues behind poor 
behaviour. 

• Focus on developing social skills and repairing rela�onships. 

• Valuable insights gained into students' personal circumstances. 
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• Alterna�ve Curriculum Opportuni�es: 

• Analysis of behavioural data pinpointed "hot spots" during the day. 

• Adapta�on of class composi�on and introduc�on of alterna�ve curriculum 
offerings. 

• Collabora�on with local businesses for voca�onal skills sessions. 

• For example, a partnership with 'Scuffs R Us,' a car body repairer, providing 
industry-level skills. 

4. Posi�ve Outcomes and Recogni�on: 
 

The RAW ini�a�ves at CRHS have yielded posi�ve outcomes, fostering a conducive learning 
environment: 

• Improved Behaviour and Rela�onships: 

• Stage 6 sessions resulted in improved behaviour and strengthened 
rela�onships. 

• Alterna�ve curriculum opportuni�es posi�vely impacted students' overall 
school experience. 

• Recogni�on from RAW Oversight: 

• Helen Moyer, overseeing RAW rollout, acknowledged Keith Winstanley's 
outstanding leadership. 
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• CRHS recognized as the first school on the Isle of Man to achieve the RAW 
award. 

• Acknowledgment of Courageous Leadership: 

• Personal reflec�on by Helen Moyer praising Keith's outstanding and 
courageous leadership. 

• Recogni�on of Keith's commitment to profound change within a challenging 
context. 

 

4. Ongoing Developments and Future Plans: 

Building on the success of RAW ini�a�ves, CRHS is poised for further development and 
enhancement of wellbeing: 

• Comprehensive Development Plan: 

• Planning a focused RAW-centred development plan for the next 3-year cycle. 

• Expansion of ASDAN qualifica�ons in Key Stage 3. 

• Forging stronger partnerships with local businesses for bespoke voca�onal 
training. 

• Op�mizing Student Outcomes: 

• Emphasis on interpre�ng behaviours as signs of unmet needs. 

• Priori�zing rela�onships and individual needs to op�mize student outcomes. 

• Sharing Best Prac�ces: 

• Recogni�on of CRHS as an inspira�on to other Isle of Man schools. 
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• Keith Winstanley to present the CRHS case study across the Isle of Man 
network. 

5. Conclusion: 

Castle Rushen High School's commitment to wellbeing, as exemplified through the RAW 
program, stands as a beacon of best prac�ces in the Isle of Man's educa�onal landscape. 
Keith Winstanley's leadership, coupled with innova�ve ini�a�ves like Stage 6 sessions and 
alterna�ve curriculum opportuni�es, has not only improved student outcomes but has also 
set a standard for fostering a posi�ve and suppor�ve school culture. The ongoing 
developments and plans for the future reflect CRHS's dedica�on to con�nuous improvement 
and the holis�c well-being of its students. As CRHS con�nues to share its best prac�ces, it 
serves as an inspira�on for other schools, showcasing the transforma�ve power of 
priori�zing wellbeing in educa�on. 

 



      
 

62 
 

      

Rochester Grammar School: Wellbeing and RAW 
Key Information 

Rochester Grammar School, a selec�ve grammar school and part of the Thinking Schools 
Academy Trust (TSAT), serves as a beacon of educa�onal excellence. The school, situated in 
Medway, embraces a tradi�onal and academic curriculum, emphasizing the English 
Baccalaureate and a wide range of addi�onal subjects. The ethos, inspired by the IB Learner 
Profile, seeks to nurture inquiring, knowledgeable, and caring individuals who contribute to 
crea�ng a beter world through understanding and respect. 

The school, last inspected in 2023 and graded Good in all categories, boasts an IB World 
School status and offers the IB Diploma qualifica�on in its Sixth Form. The commitment to 
excellence extends to cultural capital, extra-curricular ac�vi�es, and a unique focus on 
metacogni�ve development through Thinking tools. The school has achieved Artsmark 
recogni�on, is on the journey to becoming a UNICEF Rights Respec�ng School and holds 
Advanced Thinking school status. 

Rochester Grammar School's Wellbeing Focus Areas 

1. Holis�c Approach to Wellbeing: Rochester Grammar School has adopted a holis�c 
approach to wellbeing, integra�ng it into various aspects of school life. The curriculum, 
teaching, and learning methods are designed to build rich schema and support life-long 
learning. The introduc�on of a weekly focus on wellbeing in Tutor Time, enrichment 
opportuni�es, and a peer mentoring program underscores the commitment to nurturing 
students' overall wellbeing. 
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2. Student and Staff Wellbeing Ini�a�ves: The school has implemented several ini�a�ves to 
address the wellbeing of both students and staff. A Student Wellbeing Manager and a Trust-
wide Staff Wellbeing Focus group were introduced. Addi�onally, staff received training on 
trauma-informed prac�ce, and a staff survey through Wellbee was conducted. PULSE, a 
safeguarding so�ware, was integrated for students to complete a weekly check-in, request 
support, and express gra�tude. 

 

3. Mental Health Awareness and Fundraising: The school ac�vely recognizes and supports 
mental health awareness days, engaging students in fundraising for a whole school charity of 
choice. A dedicated month, 'Mental Health March,' involved staff volunteering �me for 
extra-curricular ac�vi�es, fostering a suppor�ve environment. This ini�a�ve aligns with the 
school's commitment to crea�ng a safe space for students through a wellbeing room facility. 

4. Inclusivity and Diversity: Rochester Grammar School emphasizes inclusivity and diversity 
through ini�a�ves such as a cultural calendar, celebra�ng events like Black History Month 
and LGBTQ History and Pride Month. The review and relaunch of core school values further 
underline the commitment to crea�ng an environment where every individual feels valued 
and included. 

5. Transi�on Support and Future Focus: The school has priori�zed wellbeing in the Year 6 
transi�on program, offering support to vulnerable students and providing paren�ng sessions 
for a smooth primary to secondary transi�on. Strategies to normalize feelings of anxiety, a 
review of school rewards, and the introduc�on of a new whole school student voice model 
highlight ongoing efforts to promote student wellbeing. 

Impact Assessment 

The implementa�on of these ini�a�ves has yielded posi�ve outcomes. There is a no�ceable 
reduc�on in recorded concerns related to general student wellbeing. The introduc�on of a 
Wellbeing Room and Manager has facilitated targeted interven�on, resul�ng in increased 
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atendance for vulnerable students. A success story emerges from a Year 10 student who, 
with support, successfully reintegrated into school, securing commendable GCSE results. 

Younger year groups exhibit more posi�ve engagement, u�lizing strategies introduced at a 
whole school level. The impact is evident in the Year 11 cohort, where vulnerable students 
achieved outstanding outcomes. The ongoing monitoring of the overall impact at the whole 
school level ensures a con�nuous focus on student wellbeing. 

Next Steps 

Rochester Grammar School envisions building on its success by further strengthening its 
wellbeing ini�a�ves. Plans include the extension of the PULSE app to all year groups, 
ongoing staff training, and refining quality assurance processes for teaching and learning. 
The commitment to wellbeing remains a key reference point in the school's future 
endeavours. 

Wellbeing Coach Validation Statement 

“The school's Wellbeing Coach validates the strategic vision for wellbeing, emphasizing the 
school's commitment to a holis�c approach. The coach acknowledges the impact on 
reducing concerns related to student wellbeing, fostering resilience, and facilita�ng targeted 
interven�ons. The school's collabora�ve approach and u�liza�on of resources showcase a 
commitment to con�nuous improvement. 

“In conclusion, Rochester Grammar School stands as a testament to the posi�ve outcomes 
that a focused and comprehensive approach to wellbeing can achieve. The school's 
commitment to crea�ng a suppor�ve and inclusive environment has not only impacted 
student wellbeing posi�vely but also contributed to academic success and personal growth. 
As the school con�nues its journey, the emphasis on wellbeing remains a guiding principle, 
ensuring that students are equipped not only with academic knowledge but also with the 
skills needed for a fulfilling and balanced life.” 
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Wellbeing at Ysgol T Gwynn Jones, Wales 
 

• Holis�c Wellbeing Framework: Ysgol T Gwynn Jones has implemented a 
comprehensive wellbeing framework that encompasses emo�onal, physical, social, 
and academic dimensions, priori�sing students' overall development. 

• Counselling Support: The school offers robust counselling services, including one-on-
one and group counselling, and a peer support programme to address emo�onal and 
psychological challenges among students. 

• Physical Wellbeing Focus: Ysgol T Gwynn Jones promotes physical health through 
physical educa�on, sports, and nutri�ous school meals, contribu�ng to students' 
fitness and overall wellness. 

• Social Interac�on and Engagement: The school ac�vely encourages social wellbeing 
through clubs, extracurricular ac�vi�es, and team-building exercises, fostering social 
skills and a sense of community. 

• Balanced Academic Environment: Ysgol T Gwynn Jones recognizes the importance of 
reducing academic stress and has implemented flexible assessments, academic 
support, and stress-reduc�on techniques, ensuring a balanced academic and 
emo�onal environment for students. 

Introduc�on: 

Wellbeing is a cri�cal aspect of the overall development of students in any educa�onal 
ins�tu�on. Ysgol T Gwynn Jones, a renowned school, has placed significant importance on 
the wellbeing of its students. This report highlights the school's commitment to nurturing 
the emo�onal, physical, and social health of its students. 

 

1. Wellbeing Framework: 

Ysgol T Gwynn Jones follows a well-defined wellbeing framework that encompasses various 
dimensions of students' lives. This framework is grounded in the belief that a holis�c 
approach to wellbeing is crucial for students' growth and success. The school's approach 
includes the following dimensions: 

a. Emo�onal Wellbeing: The school has established a robust support system to address the 
emo�onal needs of its students. This includes dedicated counselling services, peer support 
programmes and regular awareness campaigns on mental health. 

b. Physical Wellbeing: Ysgol T Gwynn Jones promotes physical wellbeing through physical 
educa�on programmes, sports, and a nutri�ous school meal plan. Regular exercise and a 
focus on healthy ea�ng are integral to the school's approach. 
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c. Social Wellbeing: Fostering posi�ve social interac�ons is a priority at the school. Ac�vi�es 
like group projects, teamwork, and extracurricular clubs and events are encouraged to build 
social skills and rela�onships. 

d. Academic Wellbeing: The school recognises the importance of balancing academic 
pressures and student wellbeing. Support systems for academic challenges are in place, and 
teachers are encouraged to create an environment that reduces stress and anxiety. 

 

2. Counselling Services: 

Ysgol T Gwynn Jones provides comprehensive counselling services to students. The school 
employs trained and experienced counsellors who offer one-on-one sessions for students 
facing emo�onal or psychological challenges. These sessions provide a safe space for 
students to express their concerns and seek guidance. 

Addi�onally, group counselling sessions are organised to address common issues such as 
stress management, bullying, and self-esteem. The school has also established a peer 
support programme, where older students mentor and support younger ones, promo�ng a 
sense of belonging and camaraderie. 

3. Physical Educa�on and Sports: 

The school places great emphasis on physical wellbeing through a well-rounded physical 
educa�on programme and opportuni�es for students to engage in various sports. Regular 
physical ac�vity not only contributes to physical health but also helps in stress reduc�on and 
overall emo�onal wellbeing. 

Ysgol T Gwynn Jones has well-equipped sports facili�es and encourages students to 
par�cipate in various sports compe��ons and events. This promotes teamwork, discipline, 
and a sense of achievement among the students. 

4. Nutri�ous School Meals: 

Nutri�on plays a crucial role in physical and emo�onal wellbeing. The school offers a well-
balanced, nutri�ous meal plan for its students. The cafeteria provides healthy food op�ons 
that are carefully designed to meet the nutri�onal needs of growing children. The school 
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also promotes awareness of the importance of a balanced diet through workshops and 
educa�onal programmes. 

5. Social Ac�vi�es: 

The school ac�vely promotes social wellbeing by organising various social ac�vi�es and 
events. These include clubs, socie�es, and extracurricular ac�vi�es that allow students to 
pursue their interests and connect with like-minded peers. Regular team-building exercises 
and group projects foster social skills and promote a sense of belonging. 

 

6. Academic Wellbeing: 

Ysgol T Gwynn Jones recognizes that academic stress can impact students' overall wellbeing. 
To address this, the school has implemented several measures: 

a. Flexible Assessment: The school employs a flexible approach to assessments, which allows 
students to demonstrate their understanding through various means, reducing exam-related 
stress. 

b. Support Systems: Students facing academic challenges are provided with addi�onal 
support, including tutoring and access to addi�onal resources. 

c. Stress Reduc�on: Teachers are encouraged to create a suppor�ve and stress-free learning 
environment. Techniques like mindfulness and relaxa�on exercises are integrated into the 
curriculum to help students manage stress. 

7. Parent Involvement: 
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The school acknowledges the cri�cal role parents play in students' wellbeing. Ysgol T Gwynn 
Jones maintains open lines of communica�on with parents and regularly holds mee�ngs to 
discuss student progress and address any concerns. Parents are encouraged to par�cipate in 
school events and support their children's extracurricular ac�vi�es. 

8. Future Direc�ons: 

Ysgol T Gwynn Jones is commited to con�nually improving its wellbeing ini�a�ves. Future 
plans include expanding mental health awareness programmes, increasing access to 
counselling services, and promo�ng greater involvement in community service projects to 
ins�l a sense of social responsibility. 

Conclusion: 

Ysgol T Gwynn Jones has demonstrated a strong commitment to the wellbeing of its 
students. By implemen�ng a holis�c approach that covers emo�onal, physical, social, and 
academic dimensions of wellbeing, the school has created an environment where students 
can thrive and grow. The school's ini�a�ves, including counselling services, physical 
educa�on, nutri�ous meals, and social ac�vi�es, contribute to the overall wellbeing of its 
students. Ysgol T Gwynn Jones is dedicated to nurturing not only the academic but also the 
emo�onal and physical health of its students, crea�ng a posi�ve and suppor�ve learning 
environment. 
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